Title: “Blended model” for high school students
Date: October 2016
Question:

Could you provide information on programs and trends for the
blended/hybrid model for high school students?

Response:
We have prepared the following memo with information on the blended/hybrid model for high
school students. Citations include a link to a free online version, when available. All citations are
accompanied by an abstract, excerpt, or summary written by the author or publisher of the
document. We have not done an evaluation of the methodological rigor of these resources, but
provide them for your information only.
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Abstract: Blended learning is a well-known and successful instructional model used in higher
education and K–12 schools (International Association for K–12 Online Learning, 2012; Watson,
2012). It is estimated that about 37 percent of school districts in the United States had students
enrolled in technology-supported distance education courses during the 2004/2005 school year
(Zandberg & Lewis, 2008). An increased student population, coupled with the need to reduce
educational costs, has led to a high demand for virtual instruction (Watson, 2010). One strongly
supported method is blended learning (Watson, 2010). Blended learning is a hybrid of traditional
face-to-face and online learning in which instruction occurs through both classroom and online
formats, with the online component being a natural extension of traditional classroom learning
(Colis & Moonen, 2001). As such, the process may involve a combination of instructional technology
formats (e.g., videotape, CD-ROM, Web-based training, film) and face-to-face instructor-led
instruction (Driscoll, 2002). Despite its hybrid nature and the potential it holds for transforming
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Further, even less is known about best practices in K–12 blended learning and instruction (Ferdig
et al., 2009). Given these considerations, in this chapter, the authors first explore trends in blended
learning in K–12 schools. Subsequently, they examine the benefits and challenges of K–12 blended
learning. In the final phases of the chapter, the authors highlight possible solutions to the
challenges, discuss recommendations, and identify directions for future research.
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Organization to consult
EdTech Update: Blended learning trends page
http://www.edtechupdate.com/blended-learning/trends/
From the website: Browse Blended Learning and Trends content selected by the EdTech Update.
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Methods
Keywords and Search Strings Used in the Search
“Blended model” OR “hybrid model” AND “high school” AND “trends” OR “program trends”
Search of Databases
EBSCO Host, ERIC, PsychInfo, PsychArticle, Google, and Google Scholar
Criteria for Inclusion
When REL West staff review resources, they consider—among other things—four factors:
 Date of the Publication: The most current information is included, except in the case of
nationally known seminal resources.
 Source and Funder of the Report/Study/Brief/Article: Priority is given to IES, nationally
funded, and certain other vetted sources known for strict attention to research protocols.
 Methodology: Sources include randomized controlled trial studies, surveys, self-assessments,
literature reviews, and policy briefs. Priority for inclusion generally is given to randomized
controlled trial study findings, but the reader should note at least the following factors when
basing decisions on these resources: numbers of participants (Just a few? Thousands?);
selection (Did the participants volunteer for the study or were they chosen?); representation
(Were findings generalized from a homogeneous or a diverse pool of participants? Was the
study sample representative of the population as a whole?).
 Existing Knowledge Base: Although we strive to include vetted resources, there are times
when the research base is limited or nonexistent. In these cases, we have included the best
resources we could find, which may include newspaper articles, interviews with content
specialists, organization websites, and other sources.

This memorandum is one in a series of quick-turnaround responses to specific questions posed by educators and
policymakers in the West Region (Arizona, California, Nevada, Utah), which is served by the Regional Educational
Laboratory West (REL West) at WestEd. This memorandum was prepared by REL West under a contract with the U.S.
Department of Education’s Institute of Education Sciences (IES), Contract ED-IES-12-C-0002, administered by WestEd. Its
content does not necessarily reflect the views or policies of IES or the U.S. Department of Education nor does mention of
trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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WestEd — a national nonpartisan, nonprofit research, development, and service agency — works with education
and other communities to promote excellence, achieve equity, and improve learning for children, youth, and adults.
……………………………………………………………………………………………………………………………………………………………………………………..................................
REL West at WestEd • 730 Harrison Street • San Francisco, CA 94107 • 866.853.1831 • relwest@WestEd.org • http://relwest.wested.org

