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Question:

Could you provide research-based instructional strategies for
seriously emotionally disturbed (SED) students in elementary
school?

Response:
We have prepared the following memo with information on instructional strategies for seriously
emotionally disturbed (SED) students in elementary school. Citations include a link to a free online
version, when available. All citations are accompanied by an abstract, excerpt, or summary written
by the author or publisher of the document. We have not done an evaluation of the methodological
rigor of these resources, but provide them for your information only.
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targets in a national agenda for these children. The magnitude of the problem is supported by data
on these students concerning academic outcomes, graduation rates, school placement, school
absenteeism, dropout rates, encounters with the juvenile justice system, and identification rates of
students of varying socio-economic backgrounds. The legislative and administrative background
includes Part C of the Individuals with Disabilities Education Act and activities of the Office of
Special Education Programs. The report then discusses the following seven interdependent
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community capacity; (3) value and address diversity; (4) collaborate with families; (5) promote
appropriate assessment; (6) provide ongoing skill development and support; and (7) create
comprehensive collaborative systems. Three cross-cutting themes are also stressed: first,
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respectful manner; and, third, services must empower all stakeholders and maintain a climate of
possibility and accountability.
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Methods
Keywords and Search Strings Used in the Search
Instructional strategies AND seriously emotionally disturbed/SED students/serious emotional
disturbance AND elementary school
Search of Databases
EBSCO Host, ERIC, PsychInfo, PsychArticle, Google, and Google Scholar
Criteria for Inclusion
When REL West staff review resources, they consider—among other things—four factors:
 Date of the Publication: The most current information is included, except in the case of
nationally known seminal resources.
 Source and Funder of the Report/Study/Brief/Article: Priority is given to IES, nationally
funded, and certain other vetted sources known for strict attention to research protocols.
 Methodology: Sources include randomized controlled trial studies, surveys, self-assessments,
literature reviews, and policy briefs. Priority for inclusion generally is given to randomized
controlled trial study findings, but the reader should note at least the following factors when
basing decisions on these resources: numbers of participants (Just a few? Thousands?);
selection (Did the participants volunteer for the study or were they chosen?); representation
(Were findings generalized from a homogeneous or a diverse pool of participants? Was the
study sample representative of the population as a whole?).
 Existing Knowledge Base: Although we strive to include vetted resources, there are times
when the research base is limited or nonexistent. In these cases, we have included the best
resources we could find, which may include newspaper articles, interviews with content
specialists, organization websites, and other sources.

This memorandum is one in a series of quick-turnaround responses to specific questions posed by educators and
policymakers in the West Region (Arizona, California, Nevada, Utah), which is served by the Regional Educational
Laboratory West (REL West) at WestEd. This memorandum was prepared by REL West under a contract with the U.S.
Department of Education’s Institute of Education Sciences (IES), Contract ED-IES-12-C-0002, administered by WestEd. Its
content does not necessarily reflect the views or policies of IES or the U.S. Department of Education nor does mention of
trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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